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THE WAYS WE
TALK TOGETHER…
Goethe once called conversation “the most
sublime of experiences.” I have come to conclude
that there is a deep hunger in the modern world
for meaning and the core practices whereby
human beings make meaning together.
We may not go back to living in tribes. But we
have an insatiable desire to live lives of dignity
and meaning, and when we discover ways to do
this, there is a quiet sigh of relief. We have found
our way. Now we must move along it.
Peter M. Senge
MIT & SoL, April 1999
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WELCOME
TO STORY HUI
“You get so much more
than just your own opinion
here and even while you
are telling the story, you’re
learning yourself.”

Our understandings around
successful learning are changing.
A generation or two ago, if you
were asked to describe a successful
learner, it’s likely that you would
say they had gained good marks at
school, they could read well and
had passed all their exams.
They were well ﬁtted for industrial
style employment.

Now, as our workplace crisscrosses cultural,
geographic and language boundaries, where the
ways we communicate and interact are key and
where creativity and innovation are new currencies
for survival, we are recognising a much broader
range of learner capabilities.
Story Hui is a process for evaluating successful
learning in areas not covered by formal testing.
In schools today, we’re learning and thinking in new
ways, investigating, creating and real world problem
solving – we’re finding better ways to work together
and to pool our intelligence. Because of this,
we need innovative evaluation tools that describe
21st century learning in wider terms.
Story Hui gives us big picture data by operating on
several channels at once – blending human success
stories with visual mapping, digital transcripts and
a powerful group questioning process to uncover
hidden meaning, value and impact.
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Measuring successful
learning in schools a
generation or two ago and now in the
21st century…

A generation or two ago...

Now in the 21st Century...

Having knowledge

Being able to do something
with knowledge
Reading and
writing

Reading and
writing

Subject knowledge
maths/science

Engagement
with tasks

Subject knowledge
maths/science

Critical thinking
problem solving
Liz Stevenson, Being Able to Do Something with
Knowledge, (2015), New Directions for Assessment
& Evaluation, www.storyhui.org
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Interpersonal
communication

Self management

Creativity and
innovation

Teamwork and
collaboration
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BRINGING DATA TO
LIFE VISUALLY
to capture data
on learning in 21st
century environments
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to evaluate learner
capabilities, engagement
and wellbeing

to complement and
enrich standardised
achievement data
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Story Hui makes learning & achievement visible. It provides sound evidence
of progress in student learning capabilities. Using a group storytelling process,
it reveals clear evidence of change in learning, engagement and wellbeing –
while re-energising the practice of teaching as inquiry.

Story Hui provides clarity around usually hard to access learning data.
It can valuably inform standardised assessment data. The results can be easily
interpreted in a simple three column table.

The ‘heart’ of achievement is revealed through a Story Hui in a way that formal
testing is unable to do. Story speaks to us at a deeper level, valuing and respecting
diverse ways of knowing, being and learning. Story puts a face to the numbers
and helps to show what’s working, what’s not and why.
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A PROCESS
AS OLD AS TIME
“Stories are embedded into
every aspect of our daily
lives like a finely woven
korowai cloak.
I think it’s exciting to be
able to measure the shifts
in learning outcomes,
teacher practice and
whanau and community
engagement through the
myriad of stories that are
just waiting to be told.”
- Jason Ruakere
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Story Hui is a newly designed ‘tool’
for evaluating learning capabilities,
employing processes as old as time
- storytelling, drawing, facilitative
questioning and group process.
However, it is the way these processes are designed
to work together, (similar to the way that visuals and
sound blend to provide our experience of movie)
that gives Story Hui its power to reveal aspects of
learning we often don’t notice.

Using the Story Hui process, we can show how
learners such as Josh (pg 9) are making valuable
progress in the areas of self management,
engagement, communication, relationships with
others, creativity and innovation - and that he has
become well established on the journey to being an
independent learner. With his capability successes
recognised, Josh is able to be much more confident
about achieving important literacy and numeracy
standards. The brief time it takes to record Josh’s
achievements is a strong point of the Story Hui
process with ‘Josh’s Story’ being mapped and
analysed by the teacher group in just ten minutes.

Rather than working with predetermined indicators,
Story Hui guides participants to make use of their
perception, intuition, memory and experience as
they focus on an aspect of ‘most significant change’
as told by the storyteller. This method of analysis
is inductive – meaning is extracted out of events
that have taken place. It is an adaptive process that
accommodates many culturally different ways of
knowing and being.

Within a storytelling session, participants are
encouraged to consider the whole learner, to tell the
story from an ‘insider’ point of view and to support
the story with rich and broad personal detail as
though describing a movie. This point of view opens
the door to storytelling – and data gathering - that is
highly effective, with a culturally sensitive approach
to “meaning-making” and different kinds of of
learner capabilities.
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Story Hui has been trialed throughout 2014
and 2015 by the Maori Medium cohort of the
Te Toi Tupu Learning with Digital Technologies
programme. Me te mihi maioha o te kokonga o
te ngākau, Kathe Tawhiwhirangi, Janelle Riki,
Jason Ruakere, Anaru White, Maika Te Amo,
TeAhua Park, Daphne Papuni, Moana Timoko,
Nadelle Karatea-Kokiri, Gemma Stewart,
Justin Roberts and Ngatai Walker

SEE
JOSH’S
STORY...
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Evidence in the beginning...

Action Inquiry

Evidence
of progress

• Very low achievement data - e.g.
• Intervention wha–nau hui
• External agencies, RTLB
• Teacher observations/reflections
• Little engagement
with learning
• Difficulty with relationships
• Unhappy, angry, distressed
• Poor attendance at school

• Creation of a wellness space
• Building a safe environment
• Building trust and relationships
• Intentional acts
of teaching:
- gave responsibility
- co-constructed goals
- authentic, real-world tasks
- enhanced learning
- digital tools

• Improved achievement data e.g...
• Self management
• Task completion
• High level of engagement
• Video - product
of learning
• New friends, improved
confidence
• Working well with other students
• Very good attendance at school
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SETTING UP A REFLECTIVE
TEACHER GROUP & EVALUATING
LEARNING PROGRESS
THROUGH STORY HUI
3. Tell and map:

1. Choose:
In a small group choose
A facilitator
A timekeeper
(4-5 mins story, 4-5 mins questioning)
Someone to draw the simple picture on the
whiteboard or poster paper (basic shapes &
simple graphics)
Someone to make an offline word doc of the
story (backup details of the story - text)

2. Provide a focus:
Set the direction of the stories. Provide a common
brief, eg: “Share a story about something you
did – small or big – that you feel significantly
improved (or transformed) learning for a student
(or group of students) in your care”.
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The story is drawn as the storyteller tells their story,
(recorded visually as basic shapes & simple graphics
in three consecutive parts. (4-5 mins).
Section 1: In the beginning: [what was
happening to learning – how do we know this?,
who else was involved?]
Section 2: The action/inquiry: [What was the
initiative – what happened?, what did this mean?
share all the details]

“I didn’t think I had a story
to tell but with careful
encouragement and
questioning my story grew
– surprisingly - into much
more than just the simple
beginning I thought I had.”

Section 3: In the end: [What was the result?
What learning improvement is seen?
What were others’ responses?]

4. Question:
The group then asks facilitative questions to
establish more information. There is an emphasis on
powerful facilitative questioning and an avoidance of
providing solutions. As the dialogue proceeds, the
person mapping/drawing adds further information
as symbols and notes. Evidence is added as points
under the drawing. (Questioning is 4-5 mins).
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FACILITATIVE
QUESTIONING TO
EXPAND THE STORY &
REVEAL THE EVIDENCE
We can all ask good questions,
however, good facilitative
questioning is an art worth
developing.
Skilled facilitative questioning, while being the
backbone of professional reflection, is also an
important pedagogical tool for future focused
learning and teaching - it is the scaffold that supports
a group of learners to deeply share thinking and
build collective knowledge.
As group members question the storyteller,
respectfully and one at a time, embedded beliefs
and values of the group are surfaced. We get to
understand these by seeing them as actions or
specific examples of language which are additionally
recorded as part of the visual ‘map’. These insights
are added as simple symbols, sometimes as speech
bubbles and sometimes as comments or evidence.
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In Josh’s story, “Korero mai e tama” was added
following a question from the group. The questioner
asked the storyteller how she began to develop trust
with Josh and what she did to build her relationship
with him. This is what the teacher/storyteller actually
replied: I did begin by saying to him that he could
talk with me any time - I think this relates to
my philosophy about learning that if the students
can’t connect the learning to something they can use
in real life then it isn’t worth learning and I’d always
encourage them to challenge me by speaking out..
or telling me.. Adding in “korero mai e tama”
(talk to me boy) as a speech bubble was how the
story mapper managed to include this pivotal idea
in the story.

Good facilitative questioning helps the storyteller
to take a deeper look at their own beliefs, values
and assumptions. It is almost impossible to look
deeply at these aspects on your own because you
can never get sufficiently ‘outside yourself’.
With these aspects so deeply embedded in our
actions and thinking, we need the help of a critical
friend, or, in the case of Story Hui, a group of
critical friends, to reveal them.
Storytellers commonly express surprise and delight
after experiencing group questioning and seeing
new visuals added to their story. Acts of teaching
which the storyteller had thought insignificant are
often revealed as key drivers of success.

The ‘live’ comment representing what the teacher
actually said focused the group’s thinking around
ideas that relationship building, Ako, ‘working
alongside’, coaching and supporting were all key
components of the success story.
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GUIDING
POINTS FOR
THE GROUP

GUIDING
POINTS FOR
STORYTELLERS

Focus all of your attention on the story.
Use only questions, not statements.
Ask questions to clarify any points that are unclear.
Ask questions about actions and non-actions.
Ask questions that might lead to new actions as a
result of the story.
Your role is to help the storyteller explore and
expand their ideas.
Keep your own agendas out of the questioning.
It is not your role to ‘fix problems’ or to come up
with the best way forward.
It is not your role to make any judgements.
Before you begin agree on aspects of
confidentiality if necessary.
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You have the undivided listening attention of your
group - a rare experience.
Tell your story from the heart, visualise it and ‘be’
in it - add all the detail.
Non rehearsed stories usually provide the best
material. When we speak ‘off the cuff’ we use
a completely different thinking process from
something that is planned. Think of it as a
conversation.
Try to tell your story in human rather than
academic terms.
Its fine to stop and think during your story - or to
retrace your steps and add new information.
You can tell the story mapper to emphasise
something or add something they may have missed.

GENERAL
QUESTION
BEGINNINGS
Can you tell me more about..?
How did you feel about..?
How did that change..?
So what did that mean for you..?
I’m not quite clear about the bit where..
Can you give an example of that..?
And then what happened..?
What happened for..?
What led you to think of this/to see it this way..?
What was it that was getting in the way of..?
What was your role in this..?

When being questioned, it is your choice to
determine how to answer, to take time to think or
to pass on a question.
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POSSIBLE
QUESTIONS FOR
SECTION 1

POSSIBLE
QUESTIONS
FOR SECTION 2

POSSIBLE
QUESTIONS
FOR SECTION 3

How was ……feeling about..?

What was the first thing you did..?

What changes did you see in ……?

How were things at the start..?

What happened when you..?

How did the family/whanau respond..?

Was there anyone else involved..?

And then what happened..?

How did this impact on the class..?

What about family/whanau..?

What led you to think of..?

How did this impact on you/make you feel..?

How was …… doing with reading/writing..?

How did you set up/manage/maintain..?

Have you seen this happen before..?

Can you tell us a bit more about ……?

What was happening to ……’s relationships with
other students..?

Why do you think..?

How were things in the classroom..?

Was …… able to do this on his own..?

What were your strengths in this…
what did you need?

Did anyone help you..?

Did anything/this surprise you..?

What was the first time you knew there was
progress - what told you this..?

What learning from this will you definitely keep
and implement again..?

What was hard..?

What does this mean for (next steps)..?

What about your relationship with..?

What changes will this mean for your teaching/
classroom/thoughts about.

What did you particularly notice that told you ……
was becoming more..(focused, engaged, capable)..?
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ANALYSING AND
EVALUATING
THE EVIDENCE
For the purpose of reporting on
impact, Story Hui uses a ‘most
signiﬁcant change’ (MSC) approach.

After documented sets of stories are collected,
there is group interpretation of the stories

This approach brings rich data to discussions around
the outcomes of programmes, interventions or even
small inquiries or initiatives.

Quantitative and qualitative data is derived from
themes describing common aspects of change.

Stories of change are
told and mapped as
a peer group

Storyteller and
group reflect and add
further insight

Then an inductive analysis is carried out to
determine the domains of most significant change

Collections of stories are
viewed to determine
common themes

Data is gathered
around the
common themes

Construction of
dialogue and reporting
around themes

Impact and
outcomes are shared
with stakeholders

Stakeholders review how
best to support and fund
ongoing work
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